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I Geography

Intent

Ludlow Junior School believes that the knowledge and skills acquired in Geography are

invaluable for preparing our children for life in a diverse and changing world. Qur teach-
ing aims to pique the children’s curiosity about the world around them and inspire a life-

long learning about our planet.

Geography at Ludlow is taught through term-long topics which always have a link back to
our local geography of Southampton, providing the children with the context to reflect
on their own lived experiences. We aim to equip learners with knowledge of Southamp-
ton’s unique natural and human environments and processes as a thriving coastal city,
while teaching about diverse places around the globe that mutually support areas of our
wider curriculum, as well as reinforcing crucial locational knowledge. Qur diverse curricu-
lum also celebrates our diverse school population, with many learners coming from be-

yond Southampton, and builds on our “No Qutsiders” status.

Our topic work is deepened through fieldwork studies in each year group, where children
get hands-on experience to improve their fieldwork skills. This is particularly important
for our large number of Ludlow learners who may have different life experiences,

providing opportunities in different environments and contexts.

Our geography curriculum is carefully sequenced to continually broaden learners’ under-
standing of the wider world, with teachers making adaptations to ensure all children

make progress and can feel confident about learning about our planet.

By the time they leave Ludlow, we aim for learners to be able to confidently debate and

discuss the many complex and challenging issues that arise in our changing world.
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Implementation

Geography is taught at Ludlow through:

. An in-depth place study in each year group, either based around or linking back to our
local context in Southampton and the South-East, exploring our position as a coastal
port city. Our place studies around the wider world are sequenced deliberately to
build on prior skills and knowledge as well as reinforce other areas of our Curriculum,

for example exploring Italy alongside studies of The Romans and volcanoes.

. Qur curriculum is adapted from Grammarsaurus, with teachers using their subject
knowledge to teach the curriculum in a hands-on way, for example through use of IT,
and atlases or by setting up experiments, such as to investigate the water cycle. Each

lesson addresses a key question.

. OQur curriculum is structured through primary concepts linked closely to the national
curriculum that feed through all our lessons, with these broad overarching themes
broken into secondary concepts that evolve and progress upwards through the school,
providing teachers with a framework to ensure their lessons build on children’s prior

learning and provide high levels of challenge.

. Each year group supplements its main topics through a fieldwork unit that teaches
valuable skills while also reinforcing other curriculum areas, such as a natural diversity

study supporting Science work on habitats.

. Our learners’ sometimes limited experiences are broadened by local field trips, for ex-
ample a trip to a local river to deepen understanding of the importance of Southamp-

ton’s waterways and how they affect our city.
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Teaching is class-based, with teachers adapting Learning for individuals to ensure eve-

ryone has the opportunity and expectation to understand how their lives fit into the

local and wider world and its ever changing nature.

Teachers ensure crucial geographical knowledge, such as locational knowledge is em-

bedded into learners’ long-term memories through the use of retrieval-based starters

and the use of cumulative quizzes. Teachers use AfL from this to adapt future lessons

and ensure individuals’ gaps in learning are addressed.

Teachers are supported by the Subject Leader through training and consulting around

planning and assessment, with access to Grammarsaurus to enhance subject

knowledge and planning.
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Progression

Geography progression across the year groups is mapped out carefully based on the Na-
tional Curriculum Programme of Study, with primary concepts of locational and place

knowledge, physical and human processes, and fieldwork skills broken further into second-

ary concepts which broaden and deepen as the children progress.

Year 3 secondary concepts

Ty Geogrehy

places can have meaning
to people.

I understand that people can
choose 1o use land in
different ways.

is split into countries and
regions,

| can understand that
regions are split into
counties.

| can identify some key
human and physical features
of the UK and my region,

| can use compass
points, four-figure grid

Scotland, Wales and
Northem Ireland are
countries in the UK.

| can understand how
my region is an area
within England.

has height.

I can identify mountains,
hills and rivers on maps.

| understand human
processes that take place in
the UK, including
setflements.

keys.

references, symbaols, and

Physical and Human Cultural Awareness
Place Space Scale P A and Diversity
I can understand that | can understand that the UK | understand that England, I can understand that land | can understand that

England is made up of
different regions. People
living in these regions may
have different senses of
identity based on where they
live.

Year 6 secondary concepts

| understand that | | can identify the | |can
peaple in a location of my understand how
particular region | region within my region is an
can have a England, area within
strong identity England.
linked to the I can use clues
landscape and to identify my | can understand
heritage of their region's key now England is
regicn. human and one country
physical within the
geographical continent of
features and Europe and the
landmarks. links it has with
other countries
in Europe.

| can understand | | can understand | | understand
how the United human that humans
Kingdom and processes in the | impact the
other countries United Kingdom, | environment in
depend on each | including many ways,
other via the agriculture, including
trade of transportation, burning fossil
resources and healthcare, fuels.
products. wasle
management, I understand that
| can automation, human
understand that | energy behaviour can
what happens generation, trigger global
in the United walter production | effects such as
Kingdom can and the global climate change.
have an impact market.
on other places. I undersiand
I can explain how different
how economic industres in the
activity in the United Kingdom
United Kingdom | €an harm the
has changed environment.
over lime.

I can
understand that
it is important 1o
consider
sustainability
when

approaching
economic
development.

| can suggest
ways in which
industries in the
United Kingdom
can become
maore sustainable
for future
generations.
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Children begin lessons by

retrieving prior learning,

then learn through a varie-

ty of activities that build on
their knowledge of loca-

tions, places and processes,
and/or their skills and field-

work.




Ty Geogranny.

Children learn about a di-
verse range of places that
support our wider curricu-
lum, with links made contin-
vally back to the local con-

text.
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Children regularly develop skills for
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Impact
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T Geosranny

Impact

We’ve been learning about the
countries of the UK—it’s im-

portant to know how countries
are different. Ellen, Year 3

It’s important to learn
about where we live, so we
can learn how other places

are different. Mya, Year 3

Sometimes we use atlases to find out
about places. The teacher sometimes
makes it a quiz so we get better at
finding things fast. Arlo, Year 3

It was fun to measure the speed and depm

River Hamble—we were able to gather data ourselves

instead of reading it from a book. We also used
Digimaps before we went to do some research and
plan. Ethan, Year 5

We use atlases but in more depth than in Year 3 and 4—like find-
ing more natural and human features. We’ve been out and done
field sketches. Sometimes we use ipads for research. It helps us to
remember things if we do things for real. Erin, Year 5
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